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Abstract 
Problem Statement: “Peer bullying” which is experienced at schools by most of the students and neglected most of the time is an 
important problem. One of the prevention ways of this problem is providing training for teachers and applying an effective 
prevention program. Purpose of Study: In this research it is aimed to reveal the peer bullying according to the perception of 
teacher candidates and the solution offers of teacher candidates for peer bullying.  Methods: In this study “peer bullying” concept 
has been explained according to the literature. Then the teacher candidates’ experiences and solution offers about peer bullying 
have been focused. The data about the types of peer bullying was obtained through “Violence – Vulgar Power Questionnaire” 
developed by Çınkır & Kepenekçi (2003). The data was analyzed with the SPSS statistical program. The population of the 
research was the Celal Bayar University Education Faculty senior class students who are studying in primary school teaching, 
primary school science teaching, primary school social sciences teaching and Turkish Language teaching programs. The sample 
was selected with random selection model from the senior class students. Findings and Results: The findings were tabulated and 
interpreted in accordance with the literature and research. The results will be beneficial for the school environments and the 
literature in this concept. Conclusions and Recommendations: Recommendations about peer bullying were offered for 
practitioners and researchers according to the findings. 
1. Introduction 
Mankind sometimes feels himself alone with the negativities which he has experienced and needs to hide them 
and accepts them as a destiny. The concept which is known as “Peer Bullying” in the literature is a common and 
serious negativity and is faced by most of the students in their school years. It seems that bullying has been a 
problem in schools for as long as there have been schools (Barone, 1997: 81). Bullying is more likely to be detected 
than offending because it occurs repeatedly between two people who typically know each other (Farrington, 1993: 
383). Peer bullying is an important problem in the public security of the students and overcoming this problem 
makes schools safer institutions (Işık, 2009: 28). No student should be afraid of going to school for fear of being 
harassed or degraded, and no parent should need to worry about such things happening to his or her child (Olweus, 
1995: 198). When the definitions of peer bullying are analyzed, it is seen that the continuity of the negative behavior 
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that happens in the school environment is very important. The rare negative behaviors are not considered in this 
context. “Bullying” concept in education content is defined as dominance of one pupil by another or a group of 
others, which is premeditated and usually forms a pattern of behavior rather than an isolated incident (Furniss, 2000: 
10). According to the researches; peer bullying occurs among the students equivalent or at the same age, the 
physical power is imbalance between the bully and the victim (Atlas, 1998: 87), bully student is stronger in any 
sense than the victim student and the bullying behavior shows continuity. 
1.1. Purpose and importance of the study 
In this research we have searched peer bullying according to the perception of teacher candidates and their 
solution offers for this problem. Each of the teacher candidates will become a teacher in the future and will face with 
this problem in their classes. The results will be beneficial for the school environments and the literature in this 
concept. This is the aim and the importance of the study. 
1.2. Problem and sub problems 
We have decided the problem statement as shown below: 
What are the prevention ways of peer bullying according to the teacher candidates?  
We have also looked for these sub–problems: 
What are the roles of peer bullying experienced by teacher candidates in their school lives?  
What are the types of peer bullying experienced by teacher candidates in their school lives? 
What are the metaphors about bully and victim in peer bullying used by the teacher candidates? 
1.3. Methods 
In this study mixed method is used. In mix method qualitative and quantitative research methods are used 
together for better understandings of a specific phenomenon (Gay, Mills & Airasian, 2009). First, peer bullying has 
been explained according to the literature. Second, the roles and the types of peer bullying experienced by the 
teacher candidates in their high school years have been asked with the “Violence – Vulgar Power Questionnaire” 
developed by Çınkır & Kepenekçi (2003). The data about the roles and the types of peer bullying has been analyzed 
with the SPSS statistical program by looking the frequencies and percentages. Then the metaphors and the 
explanations were asked about bully and victim roles in peer bullying.  The metaphors have been analyzed by 
reviewing valid ones. The answers contain both metaphors and reasons were made valid. They have produced 124 
metaphors for the role of bully, 101 of them have a reason and 64 of them are meaningful and valid. They have also 
produced 107 metaphors for the role of victim, 97 of them have a reason and 46 of them are meaningful and valid.   
Finally prevention ways of bullying were asked to the teacher candidates with an open – ended question. 122 of 
them have given answer. 87 of them have offered 1 prevention way, 28 of them have offered 2 prevention ways and 
5 of them have offered 3 prevention ways. Totally we had 158 solution offers. These offers were analyzed and 
categorized by reviewing. We have found 4 categories about preventing peer bullying. The study is limited with the 
population of the research and the perceptions of senior class students. 
1.4. The population and the sample 
The population of the research was the Celal Bayar University Education Faculty senior class students in 2012 – 
2013 autumn term. There are four programs and there are 573 senior class students in primary school teaching, 
primary school science teaching, primary school social sciences teaching and Turkish Language teaching programs 
in the last classes. With the random sample selection model 185 students (about 30% of the population) were 
interviewed.  
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2. Findings 
In this part peer bullying according to the literature has been summarized and the findings about our questions 
have been presented. 
2.1. Peer bullying according to the literature 
Bullying which is a sub-type of aggression is tried to describe in different ways. We learn from the definitions 
that peer bullying is the intentional harmful attitude which is done by a student or a group of students on victims 
who are incapable of protecting themselves. 
The definition of bullying is widely agreed on in literature. Bullying is a specific type of aggression in which (1) 
the behavior is intended to harm or disturb, (2) the behavior occurs repeatedly over time, and (3) there is an 
imbalanced of power, with a more powerful person or group attacking a less powerful one (Nansel, Overpeck, Pilla 
et al, 2001: 2094). 
2.1.1. The researches and prevalence of bullying 
Bullying which is expressed in different ways from culture to culture and which hadn’t been a subject to any 
systematic studies until the early 1970s is a worldwide prevalence problem. For many years, the efforts about this 
problem have largely been limited with the Nordic countries. In the 1980s, bullying took note first in Sweden and 
then in other Scandinavian countries. In the first studies bullying was discussed as a gang problem. In the 1980s and 
early 1990s, however, bullying among schoolchildren began to attract attention also in other countries, such as Great 
Britain, Japan, the Netherlands, Australia, Canada, and the United States (Olweus, 1995: 196). In recent years, there 
are a growing number of researches conducted all over the world in order to understand the nature and prevalence of 
bullying and coping methods (Cheraghi & Pişkin, 2011: 2510). Research findings reveal that bullying is very 
common all over the world. Multiple terms like “teasing”, “harassment” and “victimization” for the perception of 
bullying are used in different countries (James, 2010: 5). Victim students rates are summarized as; 30 – 50% in 
Australia, 28 – 40% in Italy,  04 – 36% in England, 15 – 30% in Greece, 20 – 22% in Portugal, 21% in Canada, 10% 
in the USA and 10% in Norway. Bully student rates are like that; 20% in England, 15 – 20% in Italy, 6% in Greece, 
12% in Canada, 13% in the USA, 7% in Norway (Gökler, 2007: 4). Victim student rate is about 22% and bully 
student rate is about 9.2% in Turkey (Cheraghi & Pişkin, 2011: 2512). 
2.1.2. The roles and the types of bullying 
The person who has exposed bullying named as “victim” in the literature. The other roles are defined as (1) bully 
(a ring leader who starts the bullying), (2) assistant (a viewer who takes part in an active way when the bullying 
begins), (3) reinforcer (reinforces who aren’t involved actively, but monitoring with passive behaviors such as 
laughing them), (4) defender (side – taking with the victim as well as active efforts to make others stop bullying) 
and (5) outsider (doing nothing and staying outside the bullying situations) (Salmivalli, 1996: 6). 
Types of bullying aren’t limited with just physical bullying. Pace (2001) distinguishes the types of bullying as 
follows; (1) psychological and emotional bullying (spreading a rumor about a person, excluding somebody from 
conversations, activities, games, etc.), (2) verbal bullying (nicknaming, threating, intimidating, etc.), (3) physical 
bullying (pushing, kicking, hitting, etc.). Pişkin (2010: 180) focuses on five categories in the types of bullying. 
These are: (1) verbal, (2) physical, (3) rumor spreading, (4) isolation and (5) attacking on property.  
The indirect aggression that girls are reported higher as victims in social exclusion (Baldry, 2003: 720) is also 
accepted as bullying by the researchers (Smith, Cowie, Olafsson et al., 2002: 1120) and tabulated as seen below 
(Alikaşifoğlu, 2011: 32). 
 
Table 1. Common types of bullying 
 
 Direct Bullying Indirect Bullying 
Verbal Nicknaming, Mocking, Annoying, Paining Rumor spreading 
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Physical Pushing, Kicking, Stealing or Damaging belongings Provoking someone against another 
Neither Verbal Nor Physical Threatening, Making obscene movements Isolating, Directing friends, Threating with e-mail 
2.2. The rates of bullying roles according to the teacher candidates 
In this part we have tabulated the frequencies and percentages of bullying roles according to the teacher 
candidates. 
Table 2. The rates of bullying roles according to the teacher candidates 
 
  Bully Assistant Victim Defender Reinforcer Outsider Total 
Female f 6 2 5 13 13 88 127 
 % 4.7 1.6 3.9 10.2 10.2 69.3 100 
Male f 3 0 8 20 5 22 58 
 % 5.2 0.0 13.8 34.5 8.6 37.9 100 
Both f 9 2 13 33 18 110 185 
female and male % 4.9 1.1 7.0 17.8 9.7 59.5 100 
Table 2 gives us that the outsider role has the top rates between both female (69%) and male (37%) students. 
Female students are respectively reinforcer (10%), defender (10%), bully (4%), victim (3%) and assistant (2%). 
Male students are respectively defender (34%), victim (13%), reinforcer (8%) and bully (5%). No male student has 
described himself as assistant. In general the distribution of the roles respectively is defender (17%), reinforcer 
(9%), victim (7%), bully (4%) and assistant (1%). 
2.3. The rates of bullying types according to the teacher candidates 
In this part we have tabulated the frequencies and percentages of bullying types among the students according to 
the teacher candidates. 
Table 3. The rates of negative behaviors among the students according to the teacher candidates 
 
Bullying Types 
Everyday Every week Every month In a term In a year Total 
f % f % f % f % f % f % 
Ph
ys
ic
al
 
Pushing 34 18.4 24 13.0 13 7.0 23 12.4 39 21.1 133 71.9 
Kicking – Slapping 7 3.8 20 10.8 9 4.9 25 13.5 37 20.0 98 53.0 
Attacking with weapon, knife 0 0.0 2 1.1 3 1.6 5 2.7 25 13.5 35 18.9 
Pulling hair, ear 18 9.7 27 14.6 17 9.2 14 7.6 21 11.4 97 52.4 
Rude body joke 23 12.4 26 14.1 17 9.2 18 9.7 27 14.6 111 60 
V
er
ba
l 
Nicknaming 65 35.1 38 20.5 8 4.3 17 9.2 23 12.4 151 81.6 
Mocking 42 22.7 46 24.9 19 10.3 12 6.5 19 10.3 138 74.6 
Continues kidding 48 25.9 35 18.9 14 7.6 8 4.3 10 5.4 115 62.2 
Dissing 37 20.0 37 20.0 18 9.7 16 8.6 21 11.4 129 69.7 
Insulting – Cursing 21 11.4 21 11.4 16 8.6 8 4.3 20 10.8 86 46.5 
Threatening 5 2.7 11 5.9 19 10.3 10 5.4 19 10.3 64 34.6 
Spreading rumor 33 17.8 19 10.3 18 9.7 12 6.5 14 7.6 96 51.9 
Em
ot
io
na
l Excluding of the group 13 7.0 31 16.8 22 11.9 16 8.6 23 12.4 105 56.8 
Humiliation 15 8.1 40 21.6 23 12.4 13 7.0 19 10.3 110 59.5 
Being discriminated 12 6.5 18 9.7 28 15.1 12 6.5 30 16.2 100 54.1 
Damaging belongings 7 3.8 18 9.7 11 5.9 16 8.6 25 13.5 77 41.6 
Se
xu
al
 Telling sexual words 6 3.2 10 5.4 13 7.0 13 7.0 22 11.9 64 34.6 
Harassment by hand 3 1.6 2 1.1 7 3.8 7 3.8 18 9.7 37 20.0 
Molestation 4 2.2 11 5.9 9 4.9 9 4.9 23 12.4 56 30.3 
Table 3 gives us the rates of negative behaviors. When a negative behavior shows continuity, it is described as 
bullying according to literature as mentioned. In this context the negative behaviors happened once in a term and in 
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a year have been eliminated and the negative behaviors happened every day, every week and every month have been 
evaluated together as bullying types and listed in a descending order in table 4. 
Table 4. The rates of bullying types among students according to the teacher candidates 
 
Bullying Types f % Bullying Types f % Bullying Types f % 
Nicknaming 111 59,9 Excluding of the group 66 35,7 Damaging belongings 36 19,4 
Mocking 107 57,9 Rude body joke 66 35,7 Threatening 35 18,9 
Continues kidding 97 52,4 Pulling hair, ear 62 33,5 Telling sexual words 29 15,6 
Dissing 92 49,7 Insulting – Cursing 58 31,4 Molestation 24 13 
Humiliation 78 42,1 Being discriminated 58 31,3 Harassment by hand 12 6,5 
Pushing 71 38,4 Kicking – Slapping 36 19,5 Attacking with weapon, knife 5 2,7 
Spreading rumor 70 37,8       
According to the table 4 the first highest four rates are in verbal bullying group as nicknaming (59%), mocking 
(57%), continues kidding (52%) and dissing (49%). The next eleven ones are from three different groups as 
physical, verbal and emotional. The following three types of bullying belong to sexual group as telling sexual words 
(15%), molestation (13%) and harassment by hand (6%). The last bullying type defined as attacking with weapon – 
knife (2%) is in physical bullying group. 
2.4. The metaphors about the roles of peer bullying used by the teacher candidates 
In this part we have listed the metaphors about the roles of bully and victim used by the teacher candidates. 
Table 5. The metaphors about bully used by the teacher candidates 
 
Theme F % Metaphor F % Reason 
Aggressiveness 27 42.2 
Animal 8 12.5 Attacks humans and doesn't have mind 
Lion 8 12.5 Aggressive, hunts the defenseless antelope 
Shark 5 7.8 Attacks and kills 
Bear 2 3.1 Aggressive, scary and evil 
Wolf 2 3.1 Attacks to the defenseless one 
Dog 1 1.6 Attacks 
Hyena 1 1.6 Gets the things by attacking 
Giving harm 15 23.4 
Gun 2 3.1 Changes the life of victim with shooting, scatters evil 
Principal 2 3.1 Beats, mocks 
Bad habit 1 1.6 Damages both itself and those around 
Cigarette 1 1.6 Harms the human 
Enemy 1 1.6 Puts people into harm 
Fire 1 1.6 Hurts 
Killer 1 1.6 Kills people’s future 
Knife 1 1.6 Cuts 
Monster 1 1.6 Damages around 
Snake 1 1.6 Tells like snakebite 
Stone 1 1.6 Always crushes and damages 
Uncontrolled power 1 1.6 Damages human 
Virus 1 1.6 Harms both itself and around 
Dominance 11 17.2 
Bully 4 6.3 Likes having all, sees himself as superior 
Leader 2 3.1 Head of the group 
Ringleader 2 3.1 Administrates the bullying 
Cat 1 1.6 Powerful 
Iron 1 1.6 Can’t be broken 
Olive oil 1 1.6 Always rises to the top 
Forcing 11 17.2 
Dictator 4 6.3 Forces people, has the last word 
Mafia 3 4.7 Gets the things with force and threat 
Teacher 2 3.1 Always wants something, forces students to do something 
Commander 1 1.6 Forces soldiers to do something 
Whip 1 1.6 Forces people to do unwanted things 
Total 64 100 Total 64 100  
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We have grouped the metaphors about bully into four themes. The most rated theme is aggressiveness (42%). 
Animal names especially wild animal names are used as metaphor and attacking is commonly used as reason in this 
part. The second rated theme is giving harm (23%). Various things are used as metaphor and damaging – harming 
are the most used reasons in this part. The third rated theme is dominance (17%). People roles are mostly used as 
metaphor and the reasons are about the characteristic of dominance. The last rated theme is forcing (17%). Like in 
the previous theme people roles are mostly used as metaphor and forcing somebody to do something is the 
highlighted reason in this part. 
Table 6. The metaphors about victim used by the teacher candidates 
 
Theme F % Metaphor F % Reason 
Defenseless 
Powerless 16 34.8 
Antelope 7 15.2 Doesn't have power against the force, is defenseless 
Deer 3 6.4 Can’t do anything, is hunted 
Woman 2 4.3 Can't hit back, is delicate, fragile and weak, 
Hen 1 2.2 Doesn't have enough power for something 
Mouse 1 2.2 Is powerless 
Rose 1 2.2 Is ready to fade 
Unarmed soldier 1 2.2 Is defenseless and desperate 
Passive 10 21.7 Sheep 10 21.7 Is directed, obeys the rules, is agreed to everything 
Humiliated 
Oppressed 10 21.7 
Student 5 10.9 Is always unfair, is forced, is humiliated, takes a beating 
Community 2 4.3 Is forced to obey the rules, is oppressed 
Little fish 1 2.2 Is humiliated by a big one 
Sponge 1 2.2 Is crushed easily when pressed on it 
Tomato 1 2.2 Is crushed and damaged easily 
Innocent 5 10.9 
Child 3 6.4 Doesn’t aware of the danger 
Baby 1 2.2 Doesn’t know what happens around 
Cat 1 2.2 Is docile and innocent 
Used 3 6.5 
Bread 1 2.2 Is eaten 
Frog 1 2.2 Is used in the experiment 
Slave 1 2.2 Does the orders wanted from him 
Withdrawn 2 4.4 Poorer 1 2.2 Doesn’t have any hopes Turtle 1 2.2 Always goes into its shell 
Total 46 100 Total 46 100  
We have grouped the metaphors about victim into six themes. The most rated theme is defenseless - powerless 
(34%). Various animal names, a flower name, a gender name and a group name are used as metaphor and not having 
power or not able to defend himself are the highlighted reasons in this part. The second rated theme is being passive 
(21%). Sheep is the one metaphor used here and being directed, obeying rules and agreeing to everything are the 
reasons in this part. The third theme, being humiliated - oppressed (21%) equals the second one in rating. Teacher 
candidates see themselves as victim by using student role as a metaphor.  Being unfair always, being forced, being 
humiliated and being crushed easily with the different metaphors are the reasons in this part. Innocence (10%) is the 
fourth theme. The metaphors used here are child, baby and cat. The reasons about being innocent with the 
characteristics of the metaphors are given in this part. Being used (6%) is the fifth theme. Bread, frog and slave have 
the equal rates as metaphors. The reasons in this part are related with being used. Being withdrawn (2%) is the last 
theme. Poorer and turtle are the themes here. The reasons are explained as not having any hopes and always going 
into its shell. 
2.5. The prevention ways of peer bullying according to the teacher candidates 
In this part we have summarized and listed the prevention ways of peer bullying according to the teacher 
candidates. 
Table 7. The prevention ways of peer bullying according to the teacher candidates 
 
Prevention 
Ways F % 
For 
whom F % Content 
Educational 
activities 70 44.3 Bully 50 31.6 
Some training programs about democracy, moral, religious, empathy, 
sharing, equality, tolerance, solidarity, human love, effective 
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communication, being respectful and living together educations should 
be given to bully students. 
School staff 12 7.6 
The awareness of teachers about bullying should be provided and 
teachers should be developed with some training programs like 
effective communication, student recognition, school management, 
equal treatment to the students, exemplary behavior development, 
student observing, family co-operation, love and respect, knowing 
individual differences educations. 
Victim 5 3.2 
Victim students should be educated in self-confidence, saying “no”, 
acting according to their own selves, defending themselves against 
bullies. 
Family 2 1.3 Families should be made aware about bullying and parenting education should be given to them. 
Reinforcer 1 0.6 Reinforcer students should be educated about the damages of provoking friends. 
Preventive 
activities 44 27.8 
School staff 28 17.7 
Teachers should pay attention students’ relations between the 
environment and the school,  should observe their friendships, should 
intervene bullying immediately, should organize the school 
environment, should be examples to the students with their behaviors, 
should reduce the differences between the  students, should support the 
development of the students, should develop collaborative 
environments – not competitive environment for the students, should 
reinforce the desired behaviors, should be interested in their students, 
should be reliable, should give speaking rights to their students, 
shouldn’t put the dominant students into the center, should focus on 
reinforcers in bullying,  should reduce the practices contain violence, 
should follow the students tended to bullying, shouldn’t allow the 
slightest negative incident in the classroom. 
Bully 15 9.5 
Peer mediation should be given to bully students, bully students should 
be integrated with the school environment, emotional, social and group 
activities should be organized, students tended to bullying should be 
detected and measures should be taken, negative behaviors should be 
prevented, bully student families should be examined and informed. 
Victim 1 0.6 The victim students can be placed into other groups. 
Supporting 
services 33 20.9 
Bully 16 10.1 Group and individual guidance should be given. 
Family 11 7.0 Cooperation should be done with both bully and victim families. 
Victim 6 3.8 Individual guidance should be given and passive students should be developed. 
Discipline 
measures 11 7.0 Bully 11 7.0 Discipline measures should be developed against bully students. 
Total 158 100  158 100  
Four prevention ways of peer bullying have been detected. Educational activities have the most ratings (44.3%). 
The educational activities should be organized according to bully students (31.6%), school staff (7.6%), victim 
students (3.2%), families (1.3%) and reinforcer students (0.6%). The second prevention way according to the teacher 
candidates is preventive activities (27.8%). These activities should be organized according to school staff (17.7%), 
bully students (9.5%) and victim students (0.6%). The third rated prevention way is giving supporting services 
(20.9%). These services should be organized according to bully students (10.1%), families (7%) and victim students 
(3.8%). The last rated prevention way is developing discipline measures (7%). According to the teacher candidates 
the discipline measures should be developed against to bully students (7%). 
3. Conclusion and recommendations 
Bullying is a common problem in schools. About 40% of the teacher candidates have experienced bullying in any 
roles. The teacher candidates highlighted that verbal bullying especially nicknaming, mocking and continues 
kidding is very prevalence (more than 50%) between students. They have associated the bullying role with the 
metaphors which contain negative meanings like aggression, attacking, damaging and so on. The metaphors about 
victim role point out that the students who are exposed bullying need help. They have qualified the victim students 
as defenseless, powerless, withdrawn and so on. The continuous and repetitive exposure to bullying behavior harms 
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these children's psycho-social development, and therefore their well-being or life quality (Özkan & Çiftçi, 2010). 
Their solution offers are also formed according to their metaphors. They have offered drastic measures just for bully 
students as getting discipline measures. Most of the prevention ways offered by teacher candidates are about 
educational activities. Giving education to bully students has the most rating in this group. The second group who 
needs education about bullying is teachers according to the teacher candidates. They have also put out the teachers' 
inadequacies in this problem. They have advised rising the awareness level of teachers about bullying. As the 
teachers of future, the teacher candidates have offered to develop the teachers’ communication and management 
skills. The preventive responsibilities are highly related with teachers. According to the findings teachers should 
observe their students carefully and intervene bullying immediately. They have also other solutions contain 
informing both bully and victim families. Cooperation should be done with the families by teachers. As conclusion 
the teacher candidates know many dimensions of bullying from their experiences as parallel with the literature. It is 
understood that the teacher candidates have felt themselves as the first responsible about preventing bullying and 
they want to be developed by getting education about bullying. 
 
These can be recommended for the teacher candidates, school staff, families, bully and victim students according 
to the results; 
The students in education faculties should be enough informed about the student behaviors that they will face in 
their professional lives. 
Especially the senior class students should be graduated with sufficient knowledge and skills in this sense. 
The guidance lessons in education faculty should be supported with more practices. 
Teachers should be educated about bullying in-service training programs. 
Teachers should observe their students carefully. 
School management should also develop some strategies about bullying in school. 
School management should give opportunities to the students to get to know each other better by providing some 
solidarity activities. 
Parents should watch their children. 
Parents should spend time in talking with their children and should contact with the teachers in suspicious 
situations. 
Organizing educational programs for bully students is seen the most important solution way according to the 
findings. 
Victim students should be strengthened against bullying with guidance programs. 
They should be reinforced to tell the negativities they had lived to their teachers and parents. 
 
Recommendations for researchers; 
Different variables about bullying in schools can be examined. 
Bullying in schools can be examined according to the views of parents. 
The population of the research can be expanded. 
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